
 

[320] 

p-ISSN 2355-5343 
e-ISSN 2502-4795 
http://ejournal.upi.edu/index.php/mimbar 

Received: 12/04/2026; Revised: 30/05/2026; Accepted: 01/06/2026 
Mimbar Sekolah Dasar, Vol.13(2), 320-338 

DOI: 10.17509/mimbar-sd.v13i2.64 

Phenomenological Study of Character Education Practices in Baubau 
City Elementary Schools 

La Ode Fajrul Islam Sabti✉¹, Juharmin Suruambo¹, La Ode Sahrin Djalia² & Jufri² 

¹ Primary School Teacher Education, Universitas Muhammadiyah Buton, Baubau, Indonesia 
² Islamic Religious Education, Universitas Muhammadiyah Buton, Baubau, Indonesia 

✉ laodefajrul95@gmail.com 

Abstract: This research is motivated by the persistent gap between the character values taught 
normatively in the curriculum and the actual practices experienced by students in their daily 
lives in elementary schools. Character education often remains declarative and has not fully 
addressed the experiential and subjective meaning dimensions of learners. Therefore, this study 
aims to gain an in-depth understanding of character education practices as well as the 
meanings constructed by teachers and students through their lived experiences. This research 
employs a qualitative approach with a phenomenological design focusing on the participants' 
lived experiences. Data were collected through in-depth interviews, participatory observation, 
and documentation, then analyzed thematically to reveal the essence of the character 
education experience. The findings indicate that character education is perceived as lived 
experiences integrated into students' daily lives through habituation, teacher role modeling, 
and contextual school culture. The process of internalizing values occurs gradually through 
social interaction, emotional engagement, and reflection on experiences. The integration of 
values in learning and the use of local wisdom have been shown to strengthen the relevance 
and depth of value understanding. Nevertheless, the implementation of character education 
still faces challenges such as value inconsistency between school and the external 
environment, the dominance of cognitive orientation in the curriculum, and limited teacher 
pedagogical readiness. Thus, character education requires an integrative, contextual, and 
collaborative approach so that the internalization of values can take place holistically and 
sustainably. 

Keywords: Character Education; Local Wisdom; Phenomenology; School Culture; Value 
Internalization 

1. Introduction 

Character education is a strategic issue within the Indonesian national education system, 
which continues to be strengthened in line with social and cultural dynamics, as well as 
increasingly complex global developments that demand individual readiness to face change 
(Andayani, 2024; Nurazizah & Junaidi, 2025). At the elementary school level, character 
education is not only positioned as a curriculum supplement but as the main foundation for 
shaping students' holistic personalities, encompassing cognitive, affective, and psychomotor 
dimensions in an integrated and sustainable manner (Saputra & Sapriya, 2024). At this stage, 
students are in an early developmental phase that is highly determinant in shaping their 
mindsets, attitudes, and behaviors, so that character values such as honesty, responsibility, 
discipline, and social awareness need to be instilled systematically and contextually. 
Elementary schools play a crucial role as the initial environment for the formation of moral, 
ethical, and social values through various learning activities and social interactions that occur 
within them, which will ultimately influence individuals' long-term behavior (Jumatullailah et al., 
2025). Therefore, strengthening character education in elementary schools is a fundamental 
step in building a generation that is not only intellectually intelligent but also possesses high 
integrity and social sensitivity. 

The implementation of character education in the field still faces complex and 
multidimensional challenges, both conceptually and practically. One of the main issues that 
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often arises is the gap between the values taught normatively in the curriculum and the actual 
practices experienced by students in their daily lives at school (Asri, 2024). Values such as 
honesty, discipline, and responsibility are often explicitly taught through instruction, yet they are 
not consistently reflected in students’ behavior. In many cases, character education remains 
declarative merely conveying concepts without being followed by a deep internalization 
process. This can be observed in the persistence of norm violations, low moral awareness, and 
inconsistencies in student behavior in real-life situations (Asri & Deviv, 2023). These conditions 
indicate that character education has not yet fully reached the affective and reflective 
dimensions of students. Therefore, a more comprehensive and in-depth approach is needed 
to understand the practice of character education, particularly one that focuses on the 
subjective experiences of teachers and students as the main actors, so that the internalization 
of values can be understood as a contextual, meaningful, and sustainable lived experience 
(Sari & Sutarto, 2024). 

In this context, the phenomenological approach becomes highly relevant because it has the 
capacity to uncover the meaning of the lived experiences directly encountered by individuals 
in the practice of character education. This approach enables researchers to understand 
educational reality not only as a surface-level phenomenon, but as a subjective experience 
rich in meaning, reflection, and interpretation from the perspective of the educational actors 
themselves. Baubau City, with its distinctive social and cultural characteristics, serves as an 
important context for study because the local values that thrive within the community have 
the potential to influence how character education is practiced and understood in elementary 
schools. Cultural values such as mutual cooperation (gotong royong), religiosity, and respect 
for others can serve as contextual and relevant sources of learning for students. Therefore, this 
study seeks to gain an in-depth understanding of how character education practices unfold 
in daily school life, and how teachers and students interpret these experiences within the 
surrounding social and cultural framework. 

1.1. Problem Statement 

Although character education has become a priority in national education policies, its 
implementation at the elementary school level still presents various complex conceptual and 
practical problems. In practice, character education is often understood as a formal program 
that stands alone and is separate from the main learning process, thus lacking integration into 
students' overall learning experiences. This condition causes character values to be conveyed 
more as normative discourse rather than as genuine experiences that are lived and internalized 
by students. In fact, various studies show that effective character education should be 
integrated into all learning activities, social interactions, and school culture, so that these values 
can be practiced directly in daily life (Fikroh et al., 2025). When character education is not fully 
integrated, a gap emerges between the values taught conceptually in the classroom and the 
real practices students face in their daily lives within the school environment (Sugiri, 2023). This 
gap has the potential to hinder the process of value internalization and may even cause 
confusion in understanding the meaning of the values themselves. Therefore, a fundamental 
question arises regarding how the practice of character education actually takes place in 
everyday school life (Rohmah et al., 2026), particularly in the context of integrating values into 
learning and establishing a consistent and sustainable school culture. 

The dominant research approaches in character education studies still tend to focus on 
outcome-oriented measurements, such as behavioral achievements or indicators of specific 
values, and thus have not been able to deeply reveal the process of value internalization that 
occurs in students (Yasmiati et al., 2025). Such approaches often overlook the procedural 
dynamics that are gradual, reflective, and not always quantifiable, even though recent 
research shows that character education requires more contextual, experience-based, and 
interpretive approaches to holistically understand value transformation (Damayanti et al., 
2025). In fact, character education is a complex and contextual process, heavily influenced 
by social interactions, school culture, teacher-student relationships, and individuals' lived 
experiences in daily life (Elliani et al., 2024). The process of value internalization occurs not only 
through knowledge transfer, but also through habituation, role modeling, and meaningful 
experiences directly encountered by students (Side & Cahyani, 2025). The lack of studies that 
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explore the dimensions of subjective experience, such as perceptions, meanings, and 
individual reflections, has led to a partial and reductionist understanding of character 
education, thereby necessitating phenomenological and contextual approaches in character 
education research (Putri et al., 2024). Therefore, more exploratory and in-depth research 
approaches, such as qualitative and phenomenological approaches, are needed to obtain 
a more complete and comprehensive picture of how character values are internalized within 
the educational context. 

Based on these problems, the formulation of research questions in this study is directed toward: 
(1) how does the practice of character education in Baubau City elementary schools take 
place in daily life, and (2) how do teachers and students make meaning of their experiences 
in the character education process. This formulation emphasizes the importance of a 
phenomenological approach to uncover the meaning behind the practice of character 
education. 

1.2. Related Research 

Study by Tarusu et al. (2022) examined the practice of character education in elementary 
schools within the context of learning during the pandemic, emphasizing that student 
character formation is inseparable from the dynamics of situational learning experiences. The 
findings of this study indicate that character education is not only transmitted through 
instructional materials but is also shaped through social interactions, adaptation to changes in 
learning, and active student engagement in the learning process. In this context, learning 
experiences serve as an important space for the internalization of values, making character 
education contextual and dynamic. These findings align with the view that the practice of 
character education must be understood as a process that occurs within students' real-life 
experiences, not merely as a formal program separate from daily learning activities. 

Next is a study by Aziz et al. (2022), which broadens the perspective on character education 
by highlighting the role of parents in accompanying online learning. This study shows that 
character formation is the result of social interactions involving various actors, including the 
family and the home learning environment. The experiences of parents in accompanying their 
children reveal that character values develop through daily practices, communication, and 
habituation that occur naturally. Thus, character education does not only take place in the 
classroom but also within the broader social ecosystem. This finding reinforces that an 
experience-based approach is essential for understanding how character values are 
genuinely formed in individuals' lives. 

Finally, a study published by Nurus & Nugraheni (2024) emphasizes the importance of 
strengthening character education within the framework of sustainable development (SDGs), 
particularly through the integration of values into school culture and learning systems. This study 
shows that effective character education must be systemic and integrated, involving all school 
components, from policies and curricula to daily practices. Character education cannot be 
positioned as an add-on program but must become an inherent part of a living and evolving 
school culture. However, this study still tends to be normative and conceptual in nature, and 
thus has not deeply explored how these values are interpreted and experienced by individuals 
in actual practice. Therefore, a more exploratory and interpretive approach is needed to 
understand the dimensions of subjective experience in character education. 

1.3. Research Objectives 

This study aimed to gain an in-depth understanding of character education practices in 
elementary schools in Baubau City through a phenomenological approach that positioned 
the lived experiences of teachers and students as the primary source of meaning. The study 
identified forms of character education practices implemented in learning activities and social 
interactions at school, while also exploring how teachers and students understood, 
experienced, and reflected upon character values in their daily lives. In addition to describing 
existing practices, this study interpreted the essence of character education experiences 
contextually. Furthermore, the study sought to develop a comprehensive understanding of the 
process of internalizing character values shaped through formal learning, social interactions, 



La Ode Fajrul Islam Sabti et al., Phenomenological Study of Character Education Practices … 

[323] 

daily experiences, and local cultural values surrounding students’ lives. The findings were 
expected to contribute theoretically to the development of character education studies from 
phenomenological and constructivist perspectives, while also serving as a foundation for 
designing a contextual, systematic, culturally adaptive, and sustainable model of character 
education implementation in schools. 

2. Theoretical Framework 

2.1. Character Education in Elementary Schools 

Character education is a systematic process aimed at developing students’ personalities 
through cognitive, affective, and psychomotor dimensions (Syarnubi et al., 2021). At the 
elementary school level, character education plays a strategic role as it represents the early 
stage of shaping moral, social, and ethical values that influence individual behavior in the 
future. This process focuses not only on knowledge transfer but also on the internalization of 
values through meaningful learning experiences and social interactions (Supriyadi et al., 2024). 
Values such as discipline, responsibility, honesty, and cooperation are instilled through 
habituation in classroom learning and students’ daily activities (Hardiansyah, 2022). In this 
process, teachers act as role models and facilitators who create a conducive learning 
environment for character development (Brahmbhatt, 2025). In addition, a positive school 
culture strengthens the continuous, contextual, and integrated internalization of values 
throughout all educational activities. 

Character education in elementary schools cannot be separated from the surrounding social 
and cultural context. The character values developed are not purely universal but are also 
influenced by local norms, cultural wisdom, and the dynamics of teacher-student relationships. 
This indicates that character education is dynamic and contextual, requiring an approach that 
is not only normative but also reflective and adaptive to students' social realities. The 
implementation of character education needs to consider the interconnections between 
educational policies, learning practices, and students' lived experiences in daily life. Therefore, 
a comprehensive understanding of character education must be able to integrate structural 
and cultural aspects so that the process of value formation becomes more relevant, authentic, 
and sustainable. 

2.2. Practices and Values of Character Education 

Character education practices in elementary schools are not limited to formal classroom 
learning but are also reflected in daily activities through habituation, teacher role modeling, 
and social interactions among school members (Rahayu et al., 2023). A positive school culture 
further strengthens the internalization of values, making character education more effective 
when integrated into all educational activities rather than treated as a ceremonial program. 
However, gaps still exist between the values taught conceptually and the actual practices 
experienced by students in schools (Carr, 2024; Philip et al., 2024). For example, honesty may 
be explicitly taught in class but is not always supported by fair evaluation systems or a 
transparent school culture. This condition can create value dissonance among students in 
understanding and internalizing character values. Therefore, alignment among school policies, 
pedagogical practices, and the behavior of all school members is necessary to ensure that 
character education is implemented authentically, consistently, and contextually. 

Character values such as responsibility, discipline, honesty, and social care essentially develop 
through concrete experiences encountered by students in various situations (Panuntun et al., 
2025). The process of value internalization does not only occur through verbal instruction but 
also through meaningful experiences involving emotional, reflective, and social dimensions 
(Dzerviniks et al., 2024). These experiences enable students to build a deeper and more 
personal understanding of the values they learn. Therefore, the success of character education 
greatly depends on the consistency of practices in schools and the active involvement of all 
educational elements, including teachers, principals, and students' social environment. In other 
words, the practice of character education is a complex, dynamic, and contextual process 
that cannot be reduced to mere surface-level behavioral indicators. 
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2.3. Constructivism in Character Formation 

Constructivism views knowledge and values as actively constructed by individuals through 
experience and social interaction rather than directly transferred from teachers to students 
(Chuang, 2021; Saleem et al., 2021). In character education, this approach emphasizes that 
values are understood through reflection on real-life experiences and engagement in 
everyday social situations. Thus, students act as active subjects who construct the meaning of 
values personally and contextually. Interactions with teachers, peers, and school culture 
become important spaces in the character-building process (Erihadiana et al., 2025; Wibowo 
et al., 2025). In addition, dialogue, collaboration, and social practices enrich students’ 
understanding of the values they learn. Since the construction of values is influenced by 
individual experiences, social contexts, and cognitive development, the process is dynamic. 
Therefore, experience-based learning and social interaction are essential for optimizing 
constructivist-oriented character education. 

The process of character formation from a constructivist perspective occurs gradually, 
reflectively, and not always measurably in quantitative terms (Syahapala et al., 2025). Value 
internalization requires time, consistency, and opportunities for students to experience, reflect 
upon, and reconstruct the meaning of each experience they gain (Nurhuda et al., 2023). This 
affirms that character education cannot be reduced to mere surface-level behavioral 
indicators. Instead, character education needs to be designed as a meaningful, contextual, 
and student-centered learning experience. On this basis, the constructivist approach provides 
a strong theoretical framework for understanding that character formation is a complex, 
ongoing process integrated into students' social lives. 

2.4. Phenomenology and Educational Experience 

Phenomenology is an approach that focuses on understanding the meaning of lived 
experiences from the perspective of individuals who directly experience them (Basnet, 2022). 
In character education, this approach is used to explore how teachers and students 
experience, understand, and interpret character education practices in everyday school life 
(Handoko et al., 2024). Phenomenology views reality as a construction of consciousness 
shaped through experience, meaning that education is understood not only through objective 
measurement but also through reflective and interpretative subjective experiences. 

Through a phenomenological approach, character education is understood as a lived 
experience integrated into daily school activities. The internalization of values occurs through 
awareness, perception, emotion, reflection, and social interactions between teachers and 
students as well as among students (Hwang, 2025). This approach enables researchers to 
understand the relationship between experience, socio-cultural context, and the meaning of 
values constructed by individuals (Alhazmi & Kaufmann, 2022). Therefore, phenomenology is a 
relevant approach for producing a holistic, contextual, and in-depth understanding of 
character education, both theoretically and practically. 

3. Method 

3.1. Research Design 

This study employs a qualitative approach with a phenomenological design aimed at gaining 
an in-depth understanding of individuals' subjective experiences regarding the practice of 
character education in elementary schools (Ekawati et al., 2023). The phenomenological 
approach was chosen for its strength in uncovering the meaning of lived experiences directly 
encountered by participants, particularly in the context of social interaction and daily 
educational practices. Philosophically, this study is rooted in transcendental phenomenology, 
which emphasizes consciousness as the primary source of knowledge (Saludar & Muegna, 
2026). In its implementation, the researcher applies the principle of bracketing, suspending 
initial assumptions and biases in order to understand the phenomenon objectively from the 
participants' perspective. Furthermore, the process of phenomenological reduction is 
conducted to identify the essence of the experiences under study, thereby yielding not only 
description but also deep interpretive meaning. This approach is not oriented toward statistical 
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generalization but rather toward the depth of understanding of the phenomenon being 
examined. Thus, the phenomenological design enables a comprehensive exploration of how 
character education is practiced and understood within the real-life context of elementary 
schools. 

3.2. Participant 

The participants in this study consisted of 20 people (Table 1), including 8 teachers and 12 
elementary school students in Baubau City, who were selected through purposive sampling 
based on their direct involvement in the practice of character education (Campbell et al., 
2020; Mar et al., 2025). In terms of gender, the participants were predominantly female (60%), 
while males accounted for 40%. This composition was particularly evident among the teacher 
group, which was mostly female, reflecting the general characteristics of elementary school 
educators. Based on age, the teachers ranged from 25 to 50 years old with varying teaching 
experiences, while the students were between 9 and 12 years old, a critical period for the 
formation of values and character. Regarding educational background, all teachers had at 
least a bachelor's degree (S1), ensuring their competence in integrating character values into 
learning. Meanwhile, the students were from grades IV to VI and actively participated in 
learning activities and school habituation programs. Other relevant characteristics included 
the teachers' involvement in the implementation of character values and the students' 
experiences in religious and social activities. Overall, the participants demonstrated openness 
in sharing their experiences, thereby supporting the depth of data in this phenomenological 
study. 

Table 1. Distribution of Participants Based on Status 

Status Frequency Percentage 
Teacher 8 40% 
Student 12 60% 
Total 20 100% 

3.3. Data Collection 

Data were collected through in-depth interviews, participatory observation, and 
documentation. Interviews were conducted to explore the subjective experiences of teachers 
and students regarding character education practices in elementary schools, while 
participatory observation was used to understand social interactions, school culture, and 
learning dynamics in daily school life. Documentation included learning materials, school 
regulations, habituation programs, activity photographs, and other supporting documents. The 
combination of these three techniques enabled data triangulation, thereby enhancing the 
depth, credibility, and accuracy of the research findings. 

The research instruments were developed based on the focus of character education 
practices and participants’ subjective experiences. Teacher interviews covered the 
implementation of character values, habituation strategies, role modeling, challenges, and 
school culture, while student interviews focused on experiences, social interactions, and 
understanding of discipline, responsibility, and honesty. Observations emphasized teacher-
student interactions, school culture, discipline, cooperation, religiosity, and social awareness. 
All indicators were designed to describe the process of character value internalization in a 
comprehensive and contextual manner within school life. 

3.4. Data Analysis 

Data analysis in this study employed phenomenological analysis techniques that are thematic 
in nature. The analysis process began by transcribing interview data verbatim, followed by 
reading through all the data to gain a comprehensive understanding of the phenomenon 
under study. The next stage was the coding process, which involved identifying units of 
meaning relevant to the research focus. These units of meaning were then grouped into 
themes that represent the essential structure of the participants' experiences. This process was 
carried out iteratively, continuously comparing data across participants to identify patterns 
and shared meanings. The final stage was interpretation, where the researcher constructed 
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meaning from the identified themes to produce an in-depth description of the practice of 
character education. This analysis is not merely descriptive but also reflective and 
interpretative, enabling a comprehensive revelation of the essence of the phenomenon. 

3.5. Validity and Reliability 

To ensure data validity, this study employed triangulation, member checking, and reflexivity 
strategies. Triangulation was conducted through the use of multiple data sources, namely 
teachers and students, as well as various data collection techniques including interviews, 
observations, and documentation, thereby enabling cross-verification of the information 
obtained. Member checking was carried out by confirming interview results and the 
researcher’s interpretations with the participants to ensure the alignment of meaning between 
participants’ experiences and the research findings. Source triangulation was conducted by 
comparing the experiences and perspectives of teachers and students regarding character 
education practices, while technique triangulation involved comparing data obtained from 
interviews, observations, and documentation. The triangulation results indicated consistency 
between the habituation practices expressed by participants during interviews, the actual 
activities observed in schools, and documents related to character education programs. 

The researcher also applied the principle of reflexivity by consciously identifying and controlling 
potential biases throughout the research process. As the primary instrument in qualitative 
research, the researcher sought to maintain interpretive objectivity without disregarding the 
subjective context of participants’ experiences. Reflexivity was implemented through an 
ongoing process of self-evaluation regarding assumptions, perspectives, and interpretations 
that emerged during both data collection and analysis. This step was essential to ensure that 
the research findings remained focused on the authentic and contextual meanings of 
participants’ experiences. Through the implementation of these strategies, the study is 
expected to achieve adequate levels of credibility, transferability, dependability, and 
confirmability within the framework of phenomenological qualitative research. 

4. Findings 

Based on the results of the phenomenological analysis of data obtained through interviews, 
observations, and documentation, this study identified three main themes representing 
participants’ lived experiences in the practice of character education in elementary schools 
in Baubau City. The first theme is character education as a lived experience and the process 
of value internalization, which demonstrates that character values are constructed through 
real experiences and students’ direct involvement in daily school activities. The second theme 
is teacher role modeling and the integration of values in learning, which emphasizes that 
teachers function both as behavioral models and facilitators of value internalization through 
contextual learning practices. The third theme is school culture, local values, and the 
challenges of implementing character education, which illustrates how school culture and 
local values shape students’ understanding of character while simultaneously facing various 
social and cultural challenges. These three themes were derived through phenomenological 
reduction and in-depth interpretation of the subjective experiences of teachers and students, 
resulting in a comprehensive understanding of character education practices within the 
context of everyday school life. 

The data corpus in this study was obtained through in-depth interviews with teachers and 
students, participant observation of learning activities and school culture, and documentation 
related to character education practices in elementary schools in Baubau City. Interview data 
were used to explore participants’ experiences, feelings, and subjective meanings regarding 
the character education process they directly experienced in their daily school lives. 
Observations were conducted to understand real situations related to social interactions, 
habituation practices, role modeling, and school cultural practices that support the 
internalization of character values. Meanwhile, documentation served as supporting data 
consisting of learning materials, school regulations, habituation programs, and various activities 
related to character education. The entire data corpus was then analyzed triangulatively to 
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identify patterns of meaning, essential themes, and the structure of participants’ experiences 
in character education practices in a deep and contextual manner. 

4.1. Character Education as Lived Experience and the Process of Value Internalization 

The findings revealed that character education in elementary schools in Baubau City is not 
interpreted as a separate formal program detached from the learning process, but rather as a 
lived experience naturally integrated into students’ daily lives. This is reflected in learning 
practices that position direct experience as the primary means of value internalization, where 
students not only receive verbal knowledge but are also actively involved in various activities 
containing character values. One teacher stated, “We do not only convey values to students, 
but also habituate them to experience them directly, for example through daily classroom 
activities,” indicating that the approach used is praxis-oriented and experience-based. This 
statement emphasizes that concrete experience serves as the main medium in the character 
education process, as through such experiences students are able to understand, feel, and 
internalize values more deeply. Thus, character education is no longer understood merely as a 
process of value transmission, but as a process of meaning construction through direct 
involvement in school life. 

This interpretation indicates a significant paradigm shift from a normative approach toward a 
praxis-oriented approach in character education. In this approach, students are no longer 
positioned as passive recipients of conceptually taught values, but as active subjects who 
construct understanding through direct involvement in various school activities. This process 
allows students to experience values in real and concrete situations, making learning more 
meaningful and contextual. This is reinforced by a student’s statement: “I learned honesty not 
only from lessons, but from experiences when I was reprimanded or given examples by the 
teacher,” which demonstrates that direct experience plays an important role in shaping 
students’ understanding of values. From a phenomenological perspective, such experiences 
become the basis for the formation of moral awareness, because values are not only 
cognitively understood but also personally internalized through reflection on lived experiences. 
Consequently, the internalization of values occurs in a deeper and more authentic manner 
within students. 

These experiences are not merely understood by students as ordinary learning processes, but 
also involve emotional engagement that influences how they interpret character values in their 
daily lives. Several students expressed feelings of shame, guilt, and motivation when receiving 
reprimands or direct examples from teachers regarding behaviors that were inconsistent with 
character values. These feelings gradually developed into moral awareness that helped 
students understand the meaning of honesty, discipline, and responsibility in a more personal 
and reflective way. From a phenomenological perspective, the emotional experiences 
encountered by students indicate that value internalization occurs not only within the cognitive 
dimension, but also through affective and social experiences that shape individuals’ 
awareness of the meaning of values. Thus, character education is understood as a lived 
experience that is directly experienced, felt, and interpreted by students within the context of 
everyday school life. 

This process of internalization demonstrates a close relationship between cognitive and 
affective dimensions in the formation of students’ character, where understanding of values is 
developed not only through knowledge acquisition but also through emotional engagement 
and direct social experiences. Experiences involving interactions with teachers, peers, and the 
school environment enable character values to be understood not merely conceptually, but 
also personally felt and internalized, thereby giving them deeper meaning for students. 
Emotional involvement in such experiences plays an important role in strengthening memory 
and moral awareness, making values more easily internalized into everyday behavior. 
Nevertheless, the effectiveness of an experience-based approach greatly depends on the 
consistency and quality of the school environment as a learning context. Without the support 
of a conducive environment, the experiences gained by students may potentially produce 
ambiguous or even contradictory interpretations of values. 
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4.2. Teacher Role Modeling and Integration of Values in Learning 

Teacher role modeling emerged as a key factor in the process of internalizing character values, 
as students tend to understand and internalize values more easily through concrete examples 
rather than through abstract verbal instructions alone. In the context of elementary school 
learning, teachers’ daily behavior becomes the primary reference for students in assessing and 
imitating attitudes considered appropriate. This is reflected in a teacher’s statement: “Children 
imitate what we do more quickly than what we say,” indicating that actions have a stronger 
influence than words. This statement emphasizes that teachers function not only as conveyors 
of knowledge but also as behavioral models directly observed and imitated by students. 
Therefore, consistency between teachers’ words and actions becomes crucial in building 
students’ trust and understanding of values. Authentic role modeling strengthens the value 
internalization process because students experience these values in real and contextual forms 
within their daily school life. 

Teacher role modeling can be understood as a form of intersubjective relationship that enables 
the construction of meaning through direct interactions between teachers and students in 
everyday school life. This relationship is not merely formal but also encompasses shared 
experiences that shape students’ understanding of values more deeply. Consistency between 
teachers’ words and actions becomes an essential element in building students’ trust, as 
students tend to evaluate the validity of values based on the behaviors they observe. When 
teachers demonstrate behaviors aligned with the values being taught, students become more 
likely to accept and internalize those values. This is reflected in a student’s statement: “I imitate 
my teacher; when the teacher comes on time, I also try to do the same,” indicating an imitation 
process rooted in real-life experiences. Thus, character values are formed through imitation 
processes grounded in relational experiences, where repeated and consistent interactions 
become the basis for constructing personal and contextual meanings of values. 

Experiences of interaction with teachers generate feelings of closeness, respect, and trust 
among students, making the values demonstrated by teachers easier to accept and 
internalize into everyday behavior. Several students stated that they felt more motivated to 
behave in disciplined and responsible ways when they observed teachers displaying 
consistency between words and actions. Meanwhile, teachers themselves interpreted role 
modeling as a moral responsibility that must be realized concretely in daily interactions with 
students. These experiences indicate that the process of character education does not occur 
solely through verbal instruction, but through intersubjective relationships that allow students to 
construct the meaning of values based on relational experiences they directly encounter. From 
a phenomenological perspective, shared experiences between teachers and students 
become the primary space for the formation of personal, contextual, and reflective value 
awareness. 

Teacher role modeling and the integration of character values into learning emerged as 
important findings, demonstrating that character education is no longer positioned as a 
separate subject but is integrated across various subjects through contextual approaches. In 
practice, values such as discipline, responsibility, and cooperation are embedded within 
learning activities relevant to students’ lives, enabling a more natural and meaningful process 
of value internalization. This approach demonstrates that character education can be 
effectively implemented when values are presented within real-life contexts rather than merely 
taught as abstract concepts. However, such integration remains largely implicit and is not yet 
fully supported by systematic and structured pedagogical planning. Teachers generally still rely 
on personal experience and intuition in instilling values, resulting in inconsistent implementation 
across classrooms and schools. This condition highlights the urgent need to develop more 
directed, measurable, and consistent character-based learning models so that value 
integration can be implemented optimally and sustainably. 

4.3. School Culture, Local Values, and Challenges in Implementing Character Education 

School culture constitutes an important context that shapes character education practices 
through various habits and daily activities directly experienced by students. Character values 
are not only formally taught but are also instilled through concrete practices such as flag 
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ceremonies, cleaning activities, collective prayers, and repeated social interactions among 
school members. Through these activities, students become accustomed to internalizing values 
such as discipline, responsibility, cooperation, and mutual respect in concrete situations. One 
teacher stated, “In our school, we habituate discipline and mutual cooperation, but outside 
school children sometimes encounter different things,” indicating the dynamic relationship 
between the values cultivated within the school environment and the social realities outside 
school. This statement emphasizes that school culture functions as the primary space for value 
formation while simultaneously facing external challenges that may influence the consistency 
of value internalization among students. 

School culture can be understood as a lifeworld that forms the background of students’ 
experiences in interpreting character values through repeated daily interactions and 
practices. In this context, the continuous experiences encountered by students allow the 
process of value internalization to occur naturally, gradually, and sustainably because values 
are not merely taught but are lived within the school’s social environment. Every habit, norm, 
and interaction occurring at school forms a framework of meaning that influences how 
students understand and internalize character values. This is further reinforced by a student’s 
statement: “At school we are taught to respect each other, but at home or in the community 
not everyone behaves that way,” indicating differences between experiences within the 
school context and the external social environment. This statement suggests the existence of 
value tensions that may affect the consistency of students’ meaning-making and character 
internalization. Therefore, school culture functions not only as a space for value formation but 
also as an arena for negotiating meaning among the various social experiences encountered 
by students. 

Students’ experiences in facing differences between the values promoted at school and those 
found in the external social environment generated various emotional and reflective responses 
toward the meaning of character education. Several students admitted feeling confused 
when values such as discipline, mutual respect, and cooperation, which were habituated at 
school, were not consistently found at home or within the community. On the other hand, 
teachers viewed this condition as a challenge requiring stronger school culture reinforcement 
and closer collaboration with families and communities. These experiences indicate that the 
process of value internalization takes place within a complex social space influenced by 
different experiential contexts. From a phenomenological perspective, the meaning of 
character values is not formed singularly, but is constructed through the negotiation of 
experiences between school culture, family environments, and the social realities encountered 
by students in everyday life. 

In addition to school culture, local values such as mutual cooperation, religiosity, and mutual 
respect serve as contextual learning resources closely connected to students’ daily lives. These 
values function not only as teaching materials but also as living social practices within the 
community, making it easier for students to understand and internalize them more 
meaningfully. The integration of local values into character education strengthens the 
relevance of learning because it aligns with the social and cultural experiences familiar to 
students from an early age. Nevertheless, the implementation of character education still faces 
several challenges, including inconsistencies between the values taught at school and the 
social realities within families and communities, as well as academic curriculum pressures that 
tend to prioritize cognitive achievement. Such conditions may hinder the optimal process of 
value internalization. Therefore, character education requires a more integrative and 
collaborative approach involving synergy among schools, families, and communities so that 
the process of character formation can occur consistently, contextually, and sustainably. 

Table 2 summarizes the main themes, categories of findings, data collection methods, 
descriptions, and phenomenological meanings derived from the analysis of character 
education practices in Baubau City elementary schools. 
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Table 2. Table Research Findings

No Main 
Theme 

Category of 
Findings 

Data Collection 
Method 

Description of 
Findings 

Phenomenological 
Meaning 

1 Character 
Education 
as Lived 
Experience 

Experience-
based 
internalization 

Interview, 
Observation 

Character 
education is not 
understood as a 
formal program, 
but as a lived 
experience 
integrated into 
students’ daily 
lives 

Values are 
constructed 
through lived 
experience, not 
merely as abstract 
concepts 

Paradigm shift Interview There is a shift 
from a 
normative 
approach to a 
praxis-oriented 
approach in 
character 
education 

Meaning is formed 
through reflection 
on experience 

Moral 
consciousness 

Interview Values are 
internalized 
through 
emotional 
engagement 
and social 
interaction 

Integration of 
cognitive and 
affective 
dimensions 

Role of the 
environment 

Observation, 
Documentation 

Environmental 
consistency 
influences the 
success of value 
internalization 

Meaning is shaped 
by social context 

2 Teacher 
Role 
Modeling 
and Value 
Integration 

Teacher role 
modeling 

Observation, 
Interview 

Teachers serve 
as real 
representations 
of character 
values in daily 
practice 

Intersubjective 
relations shape 
meaning 

Value imitation Interview Students imitate 
teachers’ 
behavior in 
school life 

Meaning is 
constructed 
through social 
interaction 

Learning 
integration 

Observation, 
Documentation 

Character 
values are 
integrated 
contextually 
across subjects 

Contextual 
meaning 
strengthens 
internalization 

Lack of 
systematic 
implementation 

Interview, 
Documentation 

Character 
education 
implementation 
is not yet 
structured and 
still relies on 
teacher intuition 

Meaning is not 
consistently 
formed 

3 School 
Culture 

School culture Observation Daily habits and 
practices serve 

The lifeworld 
becomes the 
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No Main 
Theme 

Category of 
Findings 

Data Collection 
Method 

Description of 
Findings 

Phenomenological 
Meaning 

and Local 
Values 

as the primary 
medium for 
character 
education 

space for 
meaning-making 

Repetitive 
experience 

Observation, 
Interview 

Values are 
formed through 
habituation and 
repeated 
experiences 

Habituation 
strengthens 
internalization 

Local values Documentation, 
Interview 

Local cultural 
values enhance 
the relevance of 
character 
education 

Meaning 
becomes more 
contextual and 
closer to students’ 
lives 

External 
challenges 

Interview There is a 
mismatch 
between school 
values and the 
social 
environment 

Meaning is shaped 
by the duality of 
experience 

5. Discussion 

5.1. Character Education as Lived Experience and the Process of Value Internalization 

The findings of this study indicate that character education is no longer interpreted as a formal, 
normative program, but rather as a lived experience integrated into students' daily lives. This 
confirms that the process of value internalization takes place through concrete experiences 
involving social interaction, reflection, and students' emotional engagement in various school 
activities. This perspective aligns with constructivist theory, which states that knowledge and 
values are actively constructed through experience, not passively transferred from teacher to 
student. In this context, the research findings are also reinforced by Lubis et al. (2026), who 
emphasize the importance of experience, practice, and reflection in character education, as 
well as Muassomah et al. (2025), who show that students' active engagement in learning 
experiences is key to building personal meaning of values. Thus, character education can be 
understood as a constructive process that is experience-based, participatory, and contextual, 
while also being dynamic and sustainable in shaping students' understanding of values. 

The phenomenological approach in this study further strengthens the understanding that the 
meaning of character education lies in individuals' subjective experiences. Character values 
are not merely understood as external norms but are internalized as part of individual 
consciousness formed through repeated experiences in school life. Within this framework, 
experience becomes the foundation for the formation of moral consciousness, where students 
not only know the value but also feel and personally interpret it. This finding aligns with the view 
that individual experience and active engagement in the learning process enable deep 
reflection on the values being learned. Therefore, character education must involve cognitive, 
affective, and social dimensions simultaneously so that the process of value internalization can 
take place comprehensively and meaningfully. 

These findings indicate that the success of character education greatly depends on the quality 
of experiences students have within the school environment. Meaningful and consistent 
experiences enable the formation of strong and sustainable value understanding, while 
inconsistent experiences have the potential to produce ambiguous and unstable meaning-
making. In this regard, experience not only functions as a means of learning but also as a 
reflective space that allows students to construct personal and social meaning of values. 
Therefore, character education needs to be designed as a systematic, experience-based 
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process, capable of creating a learning environment that supports the full formation of moral 
consciousness. Thus, experience becomes the main foundation for character formation that is 
not only cognitive but also affective and contextual in students' daily lives. 

5.2. Teacher Role Modeling and Integration of Values in Learning 

The findings of this study affirm that teacher role modeling is a key factor in the process of 
internalizing character values. Teachers not only act as facilitators of learning but also as 
concrete representations of the values being taught, enabling students to understand values 
through real-life examples they observe in daily interactions. This aligns with the findings of 
Humairah et al. (2025), who position role modeling as the primary strategy in character 
education, as it allows students to learn values through processes of observation, habituation, 
and imitation that occur naturally in school interactions. From a phenomenological 
perspective, the teacher-student relationship is an intersubjective relationship, in which the 
meaning of values is not transmitted in a one-way manner but is constructed through shared 
experience. Therefore, teacher role modeling is not merely symbolic but also performative, 
because values are present in concrete actions that can be directly experienced by students. 
This argument is reinforced by Sariani & Nugraha (2026), who asserts that teachers as role 
models have a significant influence on character formation, especially when values are 
authentically embodied in attitudes, communication, and social interactions. Thus, teacher 
role modeling plays a more fundamental role than verbal instruction in shaping student 
character. 

The integration of character values in learning demonstrates that effective character 
education must be contextual and integrated into the entire learning process. Character 
values are not taught as separate subjects but are internalized through learning activities 
relevant to students' experiences. In this context, Humairah et al. (2025) affirm that value 
integration can be achieved through habituation, reinforcement of rules, and learning 
strategies that connect values to real-life classroom situations. This approach allows students to 
understand values as part of real life, rather than as abstract concepts detached from 
practice. In line with this, Sariani & Nugraha (2026) emphasizes that the effectiveness of 
character education is largely determined by the extent to which values are brought to life in 
daily practices and social interactions within the learning environment. Thus, value integration 
not only strengthens the cognitive dimension but also encourages students' emotional and 
social engagement, making the process of value internalization deeper, more contextual, and 
more sustainable. 

The findings of this study also indicate a lack of structure in the implementation of character 
education in the classroom. Teachers tend to rely on personal experience and intuition in 
instilling values, resulting in practices that are inconsistent and less systematic. This condition 
reveals a gap between conceptual awareness of the importance of character education and 
the pedagogical practices applied in the field. This discontinuity has the potential to weaken 
the effectiveness of value internalization, as it is not supported by planned and measurable 
learning designs. Therefore, there is a need to develop more structured, systematic, and 
experience-based character learning models, so that value integration can be implemented 
consistently, reflectively, and oriented toward the formation of authentic meaning within 
students. 

5.3. School Culture, Local Values, and Challenges in Implementing Character Education 

The findings of this study indicate that school culture serves as a lifeworld that enables the 
internalization of values to occur naturally, contextually, and sustainably. This aligns with the 
research of Sabtina & Mahariah (2025), who asserts that value internalization does not occur 
through cognitive transmission alone, but through students' direct experiences in daily school 
cultural practices. From a phenomenological perspective, such experiences shape moral 
consciousness because students not only know the values but also live them through social 
interactions and repeated routines. This process takes place through stages of transformation, 
transaction, and trans-internalization of values, demonstrating that values gradually move from 
the external realm toward the individual's internal consciousness. Furthermore, the research of 
Yulia et al. (2025) reinforces these findings by showing that habituation is a key mechanism in 
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school culture-based character education. Through routine activities, role modeling, and 
structured programs, values such as discipline, responsibility, and cooperation are no longer 
understood as normative rules but as part of students' daily practices. Consistent habituation 
enables implicit internalization, in which students adopt values without external pressure. Thus, 
school culture not only functions as a social backdrop but also as a praxis system that shapes 
students' moral identity through repeated, reflective, and meaningful experiences. 

The integration of local values in character education is not merely normative but also has 
strong theoretical and empirical foundations. Sakti et al. (2024) state that the 
ethnopedagogical approach allows local cultural values to be internalized more effectively 
because they originate from students' lived experiences. In this perspective, values such as 
mutual cooperation (gotong royong), religiosity, and mutual respect are not taught as abstract 
concepts but are presented through concrete social and cultural practices. This aligns with the 
constructivist view that knowledge and values are built through interaction between individuals 
and their socio-cultural environment. Furthermore, Tohri et al. (2022) affirm that character 
education based on local wisdom has strategic urgency in facing the challenges of 
globalization. Local values serve as a moral foundation as well as a filter against external 
influences that are not always aligned with the nation's culture. In the elementary school 
context, the integration of local values becomes increasingly important because at this stage 
students are in a phase of character formation that is heavily influenced by their immediate 
environment. Thus, learning that accommodates local values will be more easily understood, 
accepted, and internalized by students. Both findings indicate that effective character 
education must prioritize contextual, adaptive, and culture-based approaches. The 
integration of local values not only strengthens the relevance of learning but also contributes 
to building students' social and cultural identity in a sustainable manner. Therefore, character 
education strategies need to be designed by accommodating local wisdom as a primary 
learning resource, so that the values instilled are not only understood cognitively but also lived 
and practiced in daily life. 

Nevertheless, although school culture-based approaches and the integration of local wisdom 
have been shown to strengthen contextual value internalization, the implementation of 
character education still faces structural and cultural challenges. One of the main challenges 
is the dissonance of values between the school environment, which strives to instill locally-
based values, and the social realities in families and communities that do not always support 
such practices. The success of value internalization greatly depends on the consistency of 
students' social experiences, so that when values such as mutual cooperation and mutual 
respect are not reinforced outside of school, the internalization process becomes less than 
optimal. Additionally, the pressures of globalization and the penetration of digital culture also 
pose serious challenges because they present alternative values that are often not aligned 
with local wisdom. On the other hand, the curriculum orientation that still predominantly 
focuses on cognitive achievement limits the space for implementing character education, 
especially experience-based and culture-based approaches, making them less integrated 
into daily learning practices. Another equally important challenge is teacher readiness to 
operationalize local values into contextual and reflective pedagogical strategies, given that 
not all teachers have a deep understanding of culture-based approaches. This condition 
indicates that character education is not sufficient to be designed merely as a normative 
program but requires a reconstruction of a more integrative educational ecosystem. Therefore, 
a strong synergy between schools, families, and communities is needed, along with policy 
support that enables the integration of local values into the curriculum and learning practices, 
so that the process of value internalization can take place consistently, holistically, and 
sustainably. 

6. Conclusion 

Based on the research findings, it can be concluded that the practice of character education 
in elementary schools in Baubau City takes place as a lived experience that is integrated into 
students' daily lives through habituation, teacher role modeling, and a school culture that is 
contextual and repetitive, thereby allowing the process of value internalization to occur 
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naturally, gradually, and meaningfully. Teachers and students interpret character education 
not merely as the transmission of norms, but as a process of social experience involving 
interaction, reflection, and emotional engagement in various school activities. The integration 
of values in learning and the utilization of local wisdom have proven to strengthen the 
relevance and depth of value understanding because they align with students' socio-cultural 
experiences. However, the implementation of character education still faces challenges in the 
form of inconsistencies in value experiences between school and the external environment, 
the dominance of cognitive orientation in the curriculum, and the suboptimal pedagogical 
readiness of teachers to integrate values systematically. Therefore, character education 
requires a more integrative, contextual, and collaborative approach involving synergy 
between schools, families, and communities so that the process of value internalization can 
take place holistically, consistently, and sustainably. 

Limitation 

This study has several limitations that should be considered when interpreting its findings. First, 
the use of a phenomenological approach focused on subjective experiences means that the 
findings are not intended for broad generalization, but rather for in-depth understanding within 
a specific context, namely elementary schools in Baubau City. Second, the involvement of 
participants limited to teachers and students does not fully represent the perspectives of the 
entire educational ecosystem, particularly those of parents and the community, who also play 
important roles in the process of value internalization. Third, the contextual and situational 
dynamics of character education practices allow for variations in experience that have not 
been fully captured in this study. Furthermore, the potential for subjective bias in data 
interpretation remains a challenge in qualitative research, although efforts have been made 
to address it through triangulation and reflexivity. Therefore, the results of this study should be 
understood as a contextual representation that opens up space for further exploration in 
different contexts and approaches. 

Recommendation 

Based on the research findings, it is recommended that future researchers develop studies on 
character education using more integrative approaches, for example through a combination 
of qualitative and quantitative methods (mixed methods) to obtain a more comprehensive 
understanding of both the processes and outcomes of value internalization. Future research 
also needs to involve a wider range of actors, such as parents and communities, to examine 
the consistency of values across various social contexts. For stakeholders, particularly schools 
and policymakers, it is necessary to strengthen more systematic and structured character-
based learning designs, including the explicit integration of local values into the curriculum as 
well as teacher training in applying contextual and reflective ethnopedagogical approaches. 
Furthermore, sustainable collaboration between schools, families, and communities needs to 
be established to create an educational ecosystem that is consistent in instilling character 
values. Thus, the implementation of character education becomes not only normative but also 
praxis-oriented, adaptive, and sustainable in facing dynamic social and global challenges. 
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